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GRADE 1: Life science 3 

Habitats 

About this unit 
This unit is the third of three units on life science 
for Grade 1.  

The unit is designed to guide your planning and 
teaching of lessons on life science. It provides a 
link between the standards for science and your 
lesson plans. 

The teaching and learning activities should help 
you to plan the content and pace of lessons. 
Adapt the ideas to meet the needs of your class. 
For extension activities, look at the scheme of 
work for Grade 2. 

You can also supplement the activities with 
appropriate tasks and exercises from your 
school’s textbooks and other resources. 

Introduce the unit to children by summarising 
what they will learn and how this builds on earlier 
work. Review the unit at the end, drawing out the 
main learning points, links to other work and 'real 
life' applications. 
 

Previous learning 
No previous learning is required. 
 

Expectations 
By the end of the unit, children know that different organisms have 
different body forms, shapes and sizes. They recognise that organisms live 
in a variety of different places and show respect for both organisms and the 
environment. They group objects according to common characteristics. They 
recognise the importance of using all their senses when collecting evidence. 
They represent data pictorially. 

Children who progress further give examples of how living things are 
suited to their habitats. They know that the natural environment must be 
cared for. They collect data in a systematic manner. They use project work 
as a means of collecting and recording information. 

 

Resources 
The main resources needed for this unit are: 
• photographs of animals and plants in a range of different habitats 
• photographs of habitats, plants and animals that are being conserved 
• video material, leaflets and booklets about conservation 
 

Key vocabulary and technical terms 
Children should understand, use and spell correctly: 
• animals, plants, habitats, environment, variety 
• care, conserve, conservation, change, humans 
• trees, stones, walls, sea, pond, desert 

UNIT 1L.3 
10 hours 
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Standards for the unit 

10 hours 
 SUPPORTING STANDARDS  CORE STANDARDS 

Grade 1 standards 
 EXTENSION STANDARDS 

 K.3.1 Know that different types of organism differ in body shape, form and size 
and have different names. 

 

 K.1.1 Ask questions about objects, living things and the environment.  

 K.4.1 Know the names of the external parts of their bodies (e.g. head, ears, eyes, 
legs, toes, arms. hands, fingers). 

 

 K.1.3 Sort objects into groups according to common characteristics.  

 K.2.1 Communicate observations orally and by drawing.  

 1.5.1 Describe some of the places where some common plants and animals live 
and know that some of these are easily disturbed. 

2.4.1 Know that living things are suited to 
their habitats and that the natural 
environment must be respected and 
cared for. 

 1.1.1 Use all their senses to collect evidence. 2.1.1 Collect data in a systematic manner. 

5 hours 

Animals and 
plants living in 
different places 
 

5 hours 

Taking care of 
the environment 

 1.2.2 Use pictorial means to record observations and data collected. 2.2.5 Use project work on a specific topic as 
a means of collecting and recording 
information. 
 

Unit 1L.3 
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Activities 

Objectives Possible teaching activities Notes School resources 

Provide children with a collection of toy animals, these might include toy animals that children 
have brought to school from home.  

Ask children to sort the animals in as many different ways as they can. 

Play a game with children in which a child chooses a toy animal and the other children have to 
ask that child questions to help them work out which toy animal they have chosen. 

Play a game with children in which you or a child describe an animal to the rest of the class and 
they have to work out from the clues which animal you or that child are talking about. 
Encourage children to use words that describe the shape, form, size and other features of that 
particular animal (e.g. trunk, feathers, scales, tail, hooves). 

Play a game in which children name the parts of their own body and the parts of the body of 
different animals. 

Make sure that, if children bring toys from home, 
a label showing the child’s name is attached to 
the toy. 

Tell children that they must take care of toys 
belonging to other children.  

Young children may require specific support in 
describing animals and using the correct term 
for the animal and body parts. 

Enquiry skills K.1.3, 1.2.1 

Use this column to note 
your own school’s 
resources, e.g. 
textbooks, worksheets. 

On a ‘tinkering table’, place toy animals and pictures of animals and their habitats, and ask 
children to choose where the animal lives. Make these very easy (e.g. a fish in the sea, a bird in 
a tree or in a bird cage). 

 

A ‘tinkering table’ is a table or area where 
children can handle objects and materials. In 
this case, it is where children can physically sort 
animals into the appropriate place where they 
live. 

At this level, you should be aware that you might 
be teaching children basic vocabulary relating to 
animals, their body parts and where they live. 

 

Ask children what they understand by the words animal and plant. Ask them which plants and 
animals they know live locally. Children may not think of small animals such as lizards, worms or 
birds as animals, and some children do not realise that trees are plants.  

Make a list of the plants and animals that children have seen in the local environment, whether 
that is the school grounds, at home or around the area where they live. 

  

5 hours 

Animals and plants living 
in different places 
Know that different types of 
organism differ in body 
shape, form and size and 
have different names. 

Know the names of the 
external parts of their bodies 
(e.g. head, ears, eyes, legs, 
toes, arms. hands, fingers). 

Describe some of the places 
where some common plants 
and animals live and know 
that some of these are easily 
disturbed. 

Sort objects into groups 
according to common 
characteristics. 

Use all their senses to collect 
evidence. 

Use pictorial means to record 
observations and data 
collected. 

Discuss with children the idea that they will be going out into the local environment to look at a 
habitat. Discuss the word habitat; explain that it is somewhere plants and animals live. Ask them 
to think about how they should behave when they visit a habitat.  

Walk round the school grounds or visit a local park or nature reserve to identify where plants are 
growing and where there are animals. Children will need to listen as well as look, and be 
prepared to look closely at tree trunks and under stones. Ask children to record their 
observations using a grid or a digital camera. 

Back in the classroom, create a class chart of the plants and animals that children found and 
ask them to think about what things surprised them, and the differences and similarities in the 
kinds of things that they found. Ask them to think about which was the most unusual place they 
found something living. 

Introduce the word habitat in relation to the idea 
of a place to live. Children will return to this idea 
in later grades. 

Visit opportunity: Visit a local park or nature 
reserve. 

Safety: Ensure that a risk assessment of the 
area being visited is made before the visit. 

When children work out in the environment help 
them to develop positive attitudes and ways of 
working. 

Enquiry skills 1.1.1, 1.1.2 

 

Unit 1L.3 
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Objectives Possible teaching activities Notes School resources 

During the visit to a habitat in the locality, encourage children to observe using all of their 
senses, where appropriate. Ask, for example: 
• What can you see in the habitat? 
• What sounds can you hear? 
• What can you smell? 
• What do some of the plants feel like? (Where appropriate.) 
• What kinds of plants are in the habitat? 
• What animals can we see? 
• What will the animals feed on? 
• Where will the plants and animals get water from? 
• Do all of the animals live in the habitat or do some just visit and live elsewhere? 
• What is the habitat like? Is it shady, sunny, damp, dry? 

Help children to make a record of what they find, using a table prepared for them or a simple map of 
the habitat on which they can draw important features, such as a tree, a wall, a building, animals. 

Allow children to take digital photographs of the environment and of the animals and plants. 

Back in the classroom, discuss the visit with children. Focus attention on ideas such as: 
• the variety of plants and animals in the habitat – how many different plants and animals there 

were; 
• conditions; 
• human influence; 
• how people can protect the environment. 

Children may need to be reminded to think of 
different animals both large and small as well as 
invertebrates. 

Children might also need to be reminded that 
plants are living things and to think about trees 
and shrubs as plants. 

 

 
 
 
 

 
ICT opportunity: Use of a digital camera. Use 
digital photographs to create a ‘Class Book’ 
about the habitat or a class display. 

Prepare worksheets for children in advance. 

Enquiry skills K.1.2, K.2.1, 1.1.1, 1.1.2 

 

Choose two contrasting areas, for example: the playground, a playing field, an unpaved area 
under a tree, a school garden, a grassy area.  

Ask children to predict what animals and plants they might find in each. Visit both and identify 
the similarities and differences between the two habitats and living things found there. 
Encourage children to think about: 
• What are the differences between the habitats? 
• What are the similarities? 
• Which animals and plants are the same? 
• Which animals and plants are different? 
• What are the reasons for the differences? (For example, where it is too dry for plants, where 

there isn't any soil, where it is very shady.) 

While visiting the habitat, allow children to take digital photographs and draw what they see as 
well as making lists or completing a table or map similar to the one used in the previous activity. 

In the classroom, create a collage of the two different habitats as a display, so that children 
develop their understanding of the similarities and differences between the two habitats. 

Discuss the importance of looking after habitats; ask children to think about how humans have 
looked after living things in the habitat. 

Safety: Ensure that a risk assessment of the 
habitat is made before the visit. 

 
 
 
 
 
 
 

 
ICT opportunity: Use of a digital camera. 
Ensure that photographs are taken of both 
habitats visited so that children can refer to them 
after the visit. Young children find it difficult to 
remember detail – photographs will support 
discussion of similarities and differences. 
Prepare worksheets for children in advance. 

Enquiry skills 1.1.1, 1.1.2 
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Objectives Possible teaching activities Notes School resources 

If possible, take an animal into the classroom (e.g. a goldfish) and allow children to observe it 
and encourage them to talk about what they know about it and also to ask questions. You may 
need to model some questions to help them, for example: 

• What does the fish eat? 

• Where do other fish like sharks live? 

• What do you think we should do to keep the fish alive? 

When children have found out about the animal, ask them to paint or draw a picture of it and 
write (or have written for them) a simple sentence explaining a fact about the animal. For 
example: 

• what shape it is; 

• what colour it is; 

• how many eyes it has; 

• where it lives; 

• what it eats. 

Safety: Make sure that the animal taken into the 
classroom is appropriate. For example, do not 
take birds or tortoises and terrapins since they 
carry diseases that can be passed onto humans. 

Ensure that the animal is not placed under 
undue stress. 

At this level, children might need support in 
writing a simple sentence. You could: 
• write it for the child; 
• provide children with small word cards to sort 

into a sentence which they then copy; 
• ask them to complete a sentence using the 

correct word card (chosen from two or three 
word cards; for example, ‘The goldfish 
eats ___________.’ 

Enquiry skills K.2.1, 1.2.2 

 5 hours  

Taking care of the 
environment 
Describe some of the places 
where some common plants 
and animals live and know 
that some of these are easily 
disturbed. 

Ask questions about objects, 
living things and the 
environment. 

Communicate observations 
orally and by drawing. 

Use all their senses to collect 
evidence. 

Use pictorial means to record 
observations and data 
collected. 

Tell children that they are going to make a set of rules on how to behave on their trips to 
different places. (What kinds of things should they do? What kinds of things shouldn’t they do?) 

Ask children to create a set of rules; these could be written or drawn as a poster, leaflet, or 
made into a booklet. 

  

Rules that they think of may include: 
• Do as the teacher/adult tells them. 
• Do not pick flowers and plants. 
• Do not shout or run about. 
• Do not leave litter. 
• Act sensibly. 
• Be quiet and walk carefully. 

Ensure children use the rules that they have created during visits. Remind them of their own 
rules before the visit and during the visit. 

 

 

 

 

 

 

 

Make a class display of animals and plants in local habitats. Encourage children to draw or paint 
pictures, take digital camera pictures and create labels and captions about the plants and 
animals. Ask children to think about why the plants and animals are important and should be 
treated with respect. 

Arrange to take children on a visit to a centre where animals and plants are being conserved. 
Before the visit, show children information about the plants and animals they will see and 
engage them in a discussion to elicit their understanding of the idea of conservation and 
protecting plants and animals. 

Enquiry skill 1.1.2 
 
 
 

Visit opportunity: Visit a local conservation 
centre. Alternatively, show a video about a 
conservation area or project. 
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Objectives Possible teaching activities Notes School resources 

Create a large display showing children’s ideas about why plants and animals need to be 
looked after. They might suggest that we need to look after plants and animals because: 
• they are interesting to watch; 
• some are beautiful and the world would be a dull place without them; 
• they have as much right as humans to live; 
• some are food for other animals. 

Ask children to suggest questions that they should find answers to at the conservation centre. 
Give each child one question and indicate that it is their responsibility to find the answer to it. 
Some children may need to be given the question on a small card to help them remember what 
they have to ask. 

  

Help children to create a class book about their visit to the conservation centre. Make each child 
responsible for one picture and one sentence for the book. Include quotations from children and 
the people they talked to as well as photographs. Ensure that the focus of the book is on: 
• what children saw; 
• what they found out; 
• what they learned about the plants or animals that were being conserved; 
• why the plants or animals had to be conserved; 
• how children themselves could help the centre. 

Enquiry skill 1.1.2  

 

Bring this part of the unit to an end by developing a presentation for another class or the whole 
school in which children explain through words, songs, poems and pictures why it is important 
to look after the environment. They should explain to the other children how they, as individuals, 
can play their part in making sure that they do not disturb the environment. Invite parents to this 
occasion. 
 

Enquiry skill 1.1.2  
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Assessment 

 Examples of assessment tasks and questions Notes School resources 

Draw me four pictures of different places where plants and animals live. Here children could suggest places such as 
desert, garden, under a stone, tree, ocean, 
pond. 

 

Give three reasons why humans should look after the environment.   

How should you behave when you visit a special environment? Tell me two things that you 
should do and two things that you should not do. 

 
 

Give me the names of three animals or plants that you know have to be looked after because 
they are in danger. 

  

Assessment 
Set up activities that allow 
children to demonstrate what 
they have learned in this unit. 
The activities can be provided 
informally or formally during 
and at the end of the unit, or 
to do at home. They can be 
selected from the teaching 
activities or can be new 
experiences. Choose tasks 
and questions from the 
examples to incorporate in 
the activities. 
 

Explain two ways that a conservation project is taking care of an animal that is in danger.   

 

Unit 1L.3 
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